
Course assessment information form - Board of Examiners IDE (v151223) 

 
Within IDE it is expected course coordinators have an examination matrix available for their course. This matrix has a key 
role in the procedure the Board of Examiners applies for assessing the quality of examinations. Please complete this 
assessment information form, of which the matrix format is based on Bloom’s revised taxonomy 1, and replace the sample 
text (in blue) by information that applies to your course. (Additional guidelines are to be found on the next pages) 

 
1 Bloom’s taxonomy is frequently used in a variety of institutes of Higher Education, and is part of the UTQ courses for teaching staff of 
Delft University of Technology. Bloom’s original taxonomy dates from 1956 and since then, various attempts have been made to revise 
the work. Within TU Delft, Bloom’s revised taxonomy now is being used as framework to enable assessing the way in which examination 
in a course is related to its learning objectives. For partly pragmatic reasons, IDE’s Board of Examiners continues on this, and also uses 
Bloom’s revised taxonomy within their evaluation procedure. Mutual communication on the matter between lecturers and the Board of 
Examiners is expected to be enabled by this. 
2 ‘Exam’ here, is supposed to cover anything that contributes to assessment (of students) in the course, such as tests, instructions, 
assignments, etc.… 
3 Please replace this LO number by the LO description, or attach a list of described LOs as reference to these numbers. 

A. Course name (in full), code, and number of ECs: 

B. Name of (co-)examiner: [name course coordinator] (is UTQ qualified) 

C. Description of all formative and summative assessment parts (please, mark formative parts with *): 

Exam 1: Written test (individual, at the end of the course)  
Exam 2: Assignment; group of 3 students (report)    
Exam 3:  Assignment 2; group of 5 students (report + final presentation) 

D. Exam2 is devised by:  E. Exam is assessed by:  

Exam 1: Teacher A, B and C  
Exam 2: Teacher B and C  
Exam 3: Teacher A, B and C 

Exam 1: Teacher A, B and C 
Exam 2: Teacher B and C   
Exam 3: Teacher A, B and C 

F. Brief outline of determining the final mark (including the weighing of components and the fail/pass regulations):  
The final test and assignment 1 (exam 1 and 2) each account for 30% in the final mark, and assignment 2 (exam 3) accounts for 
40%. When an assignment is handed in too late, the final grade will be deducted by one point. 

G. Examination 
matrix 

Remember Understand Apply Analyse Evaluate Create 
Weight 

1. Learning 

objective 13 

  Final test (exam 
1, eg Q 1 and 3) 
15% 

  Assignment 1 
(exam 2) 
15% 

    

30 % 

2. Learning 
objective 2 

    Final test 
(exam 1, eg Q  
2 and 4) 
20% 

Assignment 1 
(exam 2) 
10% 

    

30 % 

3. learning 
objective 3 

        Assignment 2 
(exam 3) 
40% 

  

40 % 

Total  15% 20% 25% 40% 
 

100% 

H. Brief outline of actions to prevent students from committing fraud (like free-riding), including the use of 
generative AI: 
- Different group composition for assignment 1 and 2 
- Reports of Assignments 1 and 2 are checked with the plagiarism scan software in Brightspace 
- For Assignment 2 the Scorion tool is used for peer evaluation 
- Final test according to IDE rules and regulations for written test (under surveillance) 

I. Brief outline of actions to ensure consistent assessment within or between teachers/coaches/studios: 
- Reports of assignment 1 and 2  are assessed by teacher duos 
- The final presentations are assessed by a teacher duo from another studio 
- A meeting with all teachers is organised to tune given grades between studios 

J. Brief outline of the grade distribution:  
- 210 students took the course this year, and the pass rate was 85%. Of the students who did not pass, 5% was entitled for doing 
an additional assignment (they are still working on it). The average grade was 7,8. The highest mark given was a 9,5 (4 
students), the lowest a 4 (4 students). 



Guidelines for filling out the course assessment information form 
Below is a point-by-point explanation of the various aspects, indicated with capitals in the form. 
 
A. Here, factual information is asked for: the name and code of the course should be filled in. 
 
B. From September 2018, newly appointed course coordinators are also appointed as course examiners under 

the condition that examiners have obtained a University Teaching Qualification (UTQ) or an equivalent 
teaching degree. In the situation a course coordinator has not obtained this qualification yet, another staff 
member who has will be closely involved in, and will take co-responsibility for the construction and grading 
of the examination. Please fill in the name of the (co-)examiner (which thus can be the name of the course 
coordinator). 

 
C. Include a list of assessment parts that are applied in the course, which can be either formative or 

summative exams. Mark formative exams with *. For each (summative) exam you are asked to provide 2 
examples of student work with associated grade and assessment (e.g. filled in assessment form). See also 
the email from the Board of Examiners. 

 
D. and  
E. The names of the teachers who were involved in devising the examinations, and of those who were 

involved in assessing these should be filled in. 
 
F. State how the final mark for the course is determined. Include the weighing factors for the different 

components as well as any bonus-malus arrangements. Indicate the pass/fail rules and whether students 
are allowed to improve a grade, and if so, when and how. 

 
G. You are asked to submit a list of learning objectives (LOs) for the course (i.e., a description of what a 

student should be able to after successfully completing the course). See also the email from the Board of 
Examiners. You can either include full LO descriptions in the matrix, or attach a separate list to which the 
numbers in the matrix refer. 

   
Following this list of course LOs, for each LO should be stated in which exam it is being assessed (refer to 
the number from the list under B) and/or what method is being used. Indicate the level of cognitive process 
the LO is being assessed on, by putting the information in the corresponding column from Blooms revised 
taxonomy. 
In case of a written exam, different questions may test LOs on different levels; in such case, indicate only 
the highest level to which the exam appeals to, as it is assumed the lower levels then are already covered. 

Notes on filling out the examination matrix: 

• On the horizontal axis, the various levels of the cognitive processes are shown to an increasing degree of 
complexity. In other words, the levels of cognitive complexity are ranked; a continuum from concrete to 
abstract. For example; a student is only able to analyse, if the required subject material is understood and 
the student is able to apply it. In principle, the way in which a learning objective is formulated prescribes 
the proficiency level on which it should be examined, bearing in mind that a higher level of proficiency 
implies that the lower levels are already covered (see Blooms taxonomy). 

• Given the content of the IDE programmes, competence of the learning objectives is often demonstrated by 
students in a report or oral presentation. In the case that ‘communication’ is the focus of the learning 
objective, it is important to determine whether the focus is on communicating the content (applying), or 
the content itself. If the latter is the case, often a higher cognitive process is at stake. 

• Remark about the evaluate level: This cognitive process is not about (self) reflection. Self-reflection is a 
form of meta-cognitive knowledge, and can be applicable to any level of the cognitive process. For 
example, after performing a calculation (applying), a student can conclude to use another method the next 
time. To be able to evaluate as meant in Bloom’s taxonomy, is to be able to make judgements based on 
criteria and standards.   

 

 

 



Please list one or two exam question numbers so that the Board of Examiners can recognise these are 
indeed on the indicated Blooms level. 
Last, also indicate the weight of the exam (part), and the LO assessment within the total course.  

 
In the appendix you will find a copy of Bloom’s revised taxonomy and its key words or active verbs  
(appendices 1a and 1b) 

 

H. Please state briefly what measures are taken to prevent students from committing fraud, including the use 
of generative AI. Fraud is e.g. cheating during an examination, free-riding on the work of others during 
group assignments, improper use of someone else’s ideas, or committing plagiarism when writing reports. 
Not allowed use of generative AI for e.g. writing (parts) of reports, completing programming tasks or take 
home assignments are also considered fraud.  

 
I. Please state what activities are organised during the course to ensure consistency in assessment within a 

teacher and/or between different teachers/coaches and studio’s (e.g. answer key for written exam, rubric 
for project, coach meetings about grading, bench marking sessions, etc.). 

 
J. Please give a brief outline of the grade distribution. 

 
 
 
 
 
 
 
 
  



Appendix 1a: Blooms revised taxonomy – key words 

  
  



Appendix 1b: Blooms revised taxonomy - verbs 

 
 


